


Strategy Approach the text expecting to learn. As you read new information (facts,
figures), or see something new (photographs, diagrams), pause and let the informa-
+ion sink it. React and respond with “Wow, I neyer knew ..”

Lesson Language When you read with curiosity and interest, you're more likely to

Hecﬁ”g Jearn and remember the new information you encounter. The stance you take as a non-
. b y
penin  fiction reader may be slightly different than that of a fiction reader, because when you
the facts read nonfiction you read to understand facts, numbers, visual information, and more.
1o- As you read, try to let the information ‘Sink in,” thinking about how it answers questions
s that or satiates your curiosity. You may even react to new information as you come across it,
me- by saving “‘wow” and adding on to what's so interesting about what you just read.
about y saymng g g youj

u
forma. BT
imans Prompts
and » What did you learn that’s new to you?
o « Sav back what you learned. Start with, “Wow, T never knew .. ”
W rows y " b
eth on « Whats sinking in?
picture s What did you feel like you missed?

» Tf you can’t say it back, try to reread.

vt Jusk Lok &b Words, Feod With
CURIDSEY Ao INTEREST !

UWhaias this for?

LEVEL
any

GENRE / TEXT TYPE
nonfiction

SKILL

monitoring for -
meaning

Hat Tip: comprenension
Through Conversation: The
Power of Purposeful Talk
in the Reading Workshop
(Nichols 2006)
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Gtrategy When the information you read feels confusing, stop and say, “Huh?”
Then go back and reread, considering why it's confusing. Did you misread the fact?
Did the fact contradict something you thought you already knew about the topic? As
you reread, be prepared to revise your thinking. )

Lesson Language Expect that when you read nonfiction, you are going to get a

ay,
a lot of information presented to you all at once. Many readers will slow down when
hes if reading nonfiction as a way to give their brains time to process the new learning, and
gs— 4lso to monitor their own understanding. Read knowing that it’s not really reading
t you're doing unless it’s making sense! If anything feels confusing or unclear, it’s impor-
Lant to reread. Try to figure out why you were confused and try to fix up the confu-
444444444444 sion before reading on.
Prompts
» What was confusing here?
» What made that fact confusing?
v? » Go back and reread.

. Based on what you just read, what are you thinking about what you knew before?
» Based on what you just read, do you think you read it incorrectly the first time?

CHECK YoURSELF !

o

Whaois this for?

GENRE / TEXT TYPE
nonfiction

SKILL

monitoring for
meaning

n

Hat Tip: reading for
Real: Teach Students

to Read with Power,
Intention, and Joy in K-3
Classrooms (Collins 2008)
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UWhois this gﬁ@? Strategy After reading each sentence, think about whether you get it (“click!”) o, _ Strat
its confusing (“clunk!™). As you read it should feel like “Click, click, click” When yq,
LEVEL hit a “clunk; go back and reread to.be sure you understand.
any Prompts
» Did you understand that?

» Check yourself before moving on.
> Did it make sense? Did it “click?”
» You didn’t understand? Go back and reread.
GENRE / TEXT TYPE » Make sure you're understanding!
» Think to yourself as you're reading,

nonfiction

SKILL Read| gh)‘), Thi“k: 7 Pr?{i
monitpring for :
meaning

W

Do You Get TH?

) _
Hat Tip: reading &

Writing Informational Text
in the Primary Grades
(Duke and Bennett-
Armistead 2003)
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Strategy When you see numbers in a book, the author is giving specific information.
Sometimes it takes a minute to understand the numbers. It helpful to stop and think,
“How is this number being used?” and then try to see what the fact with the number is
trying to teach you. You can stop and think, “How would I picture this?” You can take
a moment to make the picture in your head, or even draw it quickly as a sketch.

Lesson Language Sometimes when we read nonfiction we will need to switch our
thinking from our reading brain to our math brain! Nonfiction authors include numbers
to teach us about all kinds of things including size, scale, distance, quantity, age, dates,
and more. While it may seem easy to just breeze past the information, the author put

it there for an important reason so we should slow down to try to understand it. For
example, in Seymour Simor's book The Moon (2003), we learn on the first page that
“The moon is Earth’s closest neighbor in space. It is about one quarter of a million miles
away” (1). As a reader, I need to stop and think about how the number is being used—
to teach about a distance. Then, to try to get some picture of it. I know, for instance,
that I live ten miles from school. So a quarter of a million miles is 250,000 miles which
is such a big number and such a hard thing to imagine. Even if I can’t exactly picture
how far that is, I can imagine il and understand it’ a great, great distance. Later on that
page Simon uses more numbers with this fact, “The moon takes about twenty-seven
days and eight hours to go around the Earth once” (1). That’s three numbers in one
sentence! So again, Id slow down to think how each number is being used and to try to-
visualize what the numbers are teaching me.

Prompts

» How is the number being used ay Mrention o IUMBERS ¥
(length, weight, size, number of ¥ 1 e

years, etc.)? - fere's W -
> What do you picture in your
mind? . .
« Draw a sketch. . Envisaof The ‘Fﬁg\' o®
» How does that number help you
understand the fact?

» What other thing you know uses 5 gm%gh (qmiC\iN\ @ % ‘

that same number for size
(or weight or length)?

tp ofher
q-@ﬁ%s That vse The same mm\,@

Wheis this gaz;? |

LEVELS
M and ahove

GENRE / TEXT TYPE
nonfiction

SKILLS

visualizing,
monitoring for
meaning

#Treyire giving specific nformation

—
=

Hat Tip: insice
Information: Developing
Powerful Readers and
Writers of Informational
Text Through Project-
Based Instruction (Duke
2014)
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See this lesson in action on

wein TIP: For secondary
lids, use the same two-
colurnn form:What the
Text Is About/What It
Makes Me Think About.
They can jot and write a
brief summary of the infor-
mation in the first column
and their thoughts in a bul-
leted list on the thinking
side. Remind primary kids
that they can draw their
thinking on Post-its if they

choose.

WHEN and WHY: Early in the inquiry process, kids need to be able to monitor
their comprehension or they Tun the risk of simply reading without thinking and
missing important information.

INITIATE: Begin by talking to kids about the difference between summarizing or
retelling the text and thinking about it. When we retell or summatize, we list the
events in order or come up with some bits of important information. We distin-
guish this from our own thoughts, which might not even include any retelling of
the story. For instance, we might read about a child who loves art and connect
that to our own love of riding horses. We want kids to be able to do both—
understand what the piece is about and also what it makes them think about.

TEACH/MODEL: Share that when learners read, listen, or view, they have an
inner conversation with the text. They listen to their inner voice, the voice that
says, / don't get this part when they are confused, or says [ never knew that
“hefore when they learn something new. Read a pisce of text aloud, then stop and
share your own inner conversation and jot down what the text makes you think
about on Post-it notes or on an overhead transparency of the text. include connec-
tions, questions, inferences, and reactions as you model your inner conversation.

GUIDED PRACTICE: Readona bit, then stop and invite kids to tum and tatk
about their inner conversation. Encourage them to jot what the text makes them
think about as you continue reading. Create a chart with two columns: What the
Text Is About and What It Makes Me Think About and have them put their Post-its
on the thinking side. Then discuss what the piece is mostly about, and write the
summary on the summary side.

s veally scavy - Ave polar beaws' - Reminds me of
whewn animals : Alsappeaving o ice Bishing n
pecome  because of global | the winter time,
enAangeved. : ¢ warming? -  FREEZING!

INDEPENDENT PRACTICE: Have kids jot or draw their thoughts on Post-its as
they read, listen, and view during independent work time.

Cuaprer 7 Key Lessons in Comprehension, Collaboration, and Ingitvy 117
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OMPREHENSION

See this lesson in action on

page 245,

.

_s==» TIP: With younger
kids and English language
learners, the Feature/
Purpose anchor chart
should include visual repre-
sentations of the features,
so if you write map in the
feature column, you should
draw or place an actual
map next to the word.
With older kids, focus
more of your time inter-
preting features and analyz-
ing them. The point of this
lesson is to get kids to pay
attention to and learn from

text and visual features.

Use Text and Visual Features to Gain Information

WHEN and WHY: At all stages of inquiry projects we want kids to think about
and learn from the text and visual features as they research their questions and

read for information.

INITIATE: Explain that nonfiction has two distinct types of features—visual and
text—and that we need to pay attention to both types when reading. Choose a
range of different readings texts with both visual and text features—nonfiction
trade books, magazines, newspapers, and so on. Make sure these include a vari-
ety of both visual features, like maps, graphs, and charts, and text features such
as bold print, subheads, and titles.

TEACH/MODEL: Flip through the texts and point out which features are visual
and which ones are text. Turn to a page and model how you make sense of a
graph, distribution map, chart, or other visual feature. Point out a text feature such
as a subhead, title, or bold print. Create a Feature/Purpose anchor chart. Think
aloud about the purpose of a feature; then write the feature in the left-hand col-
umn and the purpose in the right-hand column.

FEATURE PURPOSE

Photograph To show something
Caption To tell about the photo
Label To noume something
Graph To compare amounts

GUIDED PRACTICE: Hand out some nonfiction texts on a wide range of topics
and at a variety of levels; encourage kids to go through them and find a feature.
Ask them to turn and talk to a partner about the purpose of each feature and then
have them share their features and purposes with the class as you record their
responses on the Feature/Purpose anchor chart.

COLLABORATIVE PRACTICE: Pass out a two-column Feature/Purpose graphic
organizer. (See the website for this resource.) As the kids read in their inquiry cir-
cle, have them jot down the features and their purposes. At the end of the period,
invite them to share these elements, their purposes, and most importantly, what
they learned from the features.




COMPREHENSION
LESSON

Annotate Text: Leave Tracks of Thinking

WHEN and WHY: As kids do research and read for information, they need to

leave tracks of their thinking so they can learn, understand, and remember what
they read. '

¢

See this

See this lesson in action on

pages 149, 179, 183, 209.

INITIATE: Annotation is a powerful reading tool. Explain that we need to make our g:?g;fi

reading “thinking intensive” and interact with the text while we read by jotting our

thinking. Share an analogy. Talk about the tracks animals leave in the snow after a
== TIP; When working storm. When we wake up in the morning after a snowfall, we can tell who has -
with lirary books or text- been there from the fresh tracks, even though the animal is long gone. Explain that =T
books that cannot be we need to see the kids’ thinking even if they are no longer reading. Readers need reader

i ing i i i uestic
| marked up, kids use Post-ts to leave tracks in the margins, just as animals do in the snow or on the beach. 9 "

i ) L X Wi N a
instead of writing in the TEACH/MODEL: Explain that annotating means writing down your ideas as you havé tc
margins. Post-its are espe- read. Tell them, “Nothing matters more than your thinking when you read.” Let to find

| clally handy for our earliest kids know that instead of highlighting, you are going to jot your thoughts because dered.

readers, since they can also when readers do that, they remember why they wrote something and are better to scri

- draw their thoughts. The able to understand. Mention that tracks like these give readers a place to hold and re

T 3x5 size works very well their thinking. At the overhead projector, think aloud through a piece of text and jot older |

. forthe youngest kids. We connections, questions, important information, and inferences in the margins. your
teach older students to use Share some text codes—a Y for an important information, a ? for a question, srojec
the whole range of text- and so forth. Show how you notice when you find an answer or how you might and e
marking tools—Post-its, need to research further if your question is not answered. ather~

I
codes, underlining, and o .
. GUIDED PRACTICE: Engage kids in the process by handing out a copy of the your ¢
annotation—so they can ) . . ]
B . same article you have been modeling with. Read a paragraph, then stop and give the ar
¢ really “attack” the surface of ) ) . . .
5 . . students time to jot their thoughts and codes in the margins. Encourage them to mode
»+ texts and dig out meaning, i R '
0 turn and talk to a partner and discuss their thinking tracks. Create an anchor chart v questi
: of various text codes that you come up with together. and w
aque
TEXT CoDEs
you p
v o something knoum that is
» L foruew leavning nature
? or Q fov & question disting

2?7 Pov cowPusion

\ K Por important inovimation
I fov exciting ov suvprising tnformation |

R for o connection (Rewinds we.. )

COLLABORATIVE PRACTICE: Encourage kids to leave tracks of their thinking
as they continue to read and respond to articles in their inquiry circles.
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